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What is your role in
supporting
dually-identified students?

Think. Pair. Share.
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Project

Exploratory study seeking to fill a gap in our knowledge about the

postschool outcomes of adolescent ELs with disabilites

e How do families and schools help guide dually identified ELs with
disabilities toward employment, postsecondary school, and
community engagement?

e What are some of the in-school and postschool experiences of
this population?

e How do these adolescents and young adults plan for the future,
achieve their goals, and re-adjust as necessary?



Project

Funded by the Institute of Education Sciences, U.S. Department of
Education through Grant R305A170259 to New York University and
SRI International
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High School English Learners with IEPs

Who are we talking about?

e Dually identified students

e Transition-aged students

e Nationally, 10% of secondary students with IEPs need both SpEd
and EL services

e |n urban contexts these percentages may be higher because
there are higher concentrations of English Learners



High School English Learners with IEPs

Findings based on data from the National Longitudinal Transition
Study 2012 (NLTS 2012)



High School English Learners with IEPs

Gender

Female
35.0%

Male
65.0%




High School English Learners with IEPs

Race/Ethnicity

4

Black (not Hispanic) Latino White, Asian, or other race (not Latino)



High School English Learners with IEPs

Primary Language Spoken by Student in the Home

English Spanish Other



High School English Learners with IEPs

3470

Household income below 185% of the poverty level



High School English Learners with IEPs

Parent's Household Income

$0-$40,000 $40,001-$80,000 $80,001-$120,000 >$120,000



High School English Learners with IEPs

Parent's Educational Attainment

Less than high school High school diploma 2-year or CTE degree 4-year degree or
or GED higher



High School English Learners with IEPs

Urbanicity

City



High School English Learners with IEPs

School's Academic Proficiency

Lowest state quarter Second lowest state Second highest state Highest state quarter
quarter quarter



High School English Learners with IEPs

12 disability categories are represented in this sample

Autism

Deaf-blindness

Emotional disturbance

Hearing impairment

Intellectual disability

Multiple disabilities

Orthopedic impairment

Other health impairment

Specific learning
disability

Speech or language
impairment

Traumatic brain injury

Visual impairment

Dually-identified students are:

e More likely to be diagnosed with a specific learning disability

e Less likely to be diagnosed with autism, multiple disabilities, other health
impairment, and traumatic brain injury




Parent & Student Education Expectations

Parent Expects Students Will Attain

High school Technical or 2-year college 4-year college  Advanced degree
diploma or less trade school



Parent & Student Education Expectations

Student Expects He or She Will Attain

High school Technical or 2-year college 4-year college  Advanced degree
diploma or less trade school



Parent & Student Transition Planning Experiences

Youth's Role in IEP Meetings

Did not participate  Participated very little Provided some input Took leadership role
or not at all



Parent & Student Transition Planning Experiences

Who Came Up with the Goals

Mostly the school Mostly family and/or student ~ School and family and/or
student equally



Student Transition Planning Experiences

24% got help signing up for standardized college entrance tests.
38% got help completing college applications.
35% got help arranging/taking visits to colleges or college fairs

11% got help with financial aid forms or comparing aid packages



Student Transition Planning Experiences

18%

took the PSATs

compared to 53% of students in general population



Parent Transition Planning Experiences

56%

Parents reported not having enough information about
education or training options for student



Parent Transition Planning Experiences

40%

Parents reported not knowing how to get financial aid or help
paying for school



Parent Transition Planning Experiences

54%

Parents reported that high school staff did not provide enough
information about career planning or job opportunities



Support: Career Planning

You could demonstrate how to explore careers.

Bureau of Labor Statistics Occupational OQutlook Handbook



https://www.bls.gov/ooh/

Support: College Planning

You could demonstrate how to explore majors and the colleges that
offer them.

College Board Big Future



https://bigfuture.collegeboard.org

Support: College Planning
You could demonstrate how to navigate a college website.

Williaom Paterson University



https://www.wpunj.edu

Support: College Planning
You could explain the application process.
Students could complete The Common Application form.

The Common Application First Year Application PDFs

Activity


https://na51.salesforce.com/sfc/p/#d0000000eEna/a/0V000001QPp2/qBIX.wsoIwvknJJWLvGGdcL6tvRQcOqOkg2zRICz1Ro

Support: College Planning
You could discuss SAT Accommodations.

Understood How to Apply for SAT and ACT Accommodations

College Board Services for Students with Disabilities



https://www.understood.org/en/school-learning/partnering-with-childs-school/tests-standards/how-to-apply-for-sat-and-act-accommodations
https://www.collegeboard.org/students-with-disabilities

Support: College Planning and Student Disability Services

Discuss the process for getting accommodations through Student
Disability Services

Important language: documentation, register, diagnosis, access,
accommodation
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Support: College Planning and Student Disability Services
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Support: College Planning and Student Disability Services

Use sentence-starters to help students think about and communicate their
needs:

e | have difficultywith . Inyourclass ___ is difficult for me. Thisis
difficult for me because

e | have difficultywith . Ineedhelpwith . I'vedone ____inthe
past and it really helped.

e |strugglewith . It would help me to do better at thisjobif
because

e | have a disability which makes it challenging for meto ___



Support: Financial Aid

You could share FAFSA instructions that are available in different
languages.

Understanding FAFSA A How-To Guide for High School Students

Fill out FAFSA on phone



http://www.understandingfafsa.org
https://studentaid.ed.gov/sa/about/announcements/fafsa-mobile-options

Qur Project Moving Forward

Goals: qualitative inquiring into the experiences of students

e How do families and schools help guide dually identified ELs with
disabilities toward employment, postsecondary school, and community
engagement?

e What are some of the in-school and postschool experiences of this
population?

e How do these adolescents and young adults plan for the future, achieve
their goals, and re-adjust as necessary?



Think. Pair. Share.

wWhat would you like to know about this
population?

What questions do you have about the
IEP/Transition Planning process?



Questions

What strategies do you use that help students transition to life after
high school?

What resources do you know that could help students transition to
life after high school?

What other suggestions do you have that could help to support
students with their transition to life after high school?



Contact Information

PostSchoolSuccesslEPBIlingual.org

Rachel Elizabeth Traxler
ret315@nyu.edu

D. Nicole Deschene
nicole.deschene@nyu.edu



